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Codeswitching and Discourse Markers: Challenges for Bilingual

Aphasia

T2IN-112 NVIDIMIN ,BIWEN HRS "D

The talk examines two clinically controversial phenomena, codeswitching and
discourse markers, as potential tools for facilitating fluency in bilingual aphasia. |
begin by introducing structural, pragmatic and fluency features of the two phenomena
and their systematic uses in bilingual speech. A sociopragmatic-psycholinguistic
framework is offered as an integrative model that distinguishes among social,
pragmatic, psychological and linguistic motivations for both codeswitching and
discourse markers. Finally, | argue that these two phenomena may be useful as

facilitators of fluency in bilingual aphasia.
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Group Aphasia Therapy with Yiddish Bilinqual Speakers

Dr. Yael Neumann-Werth, Queens College of the City University of New
York

In the rich multilingual and multicultural city of New York, there is a great need for
group aphasia therapy programs to accommodate the linguistic and cultural needs of
various ethnic groups. These groups are the ideal forums to encourage generalization
of functional communication skills to natural environments (Elman, 2004; Elman &
Bernstein-Ellis, 1999). This presentation will discuss the formation of the first
Brooklyn-based group aphasia therapy program that addressed the bilingual and
bicultural needs of Jews from Yiddish-speaking backgrounds. The program, called
SPEAC (Support and Promote Effective Aphasia Communication), was created with
the mission of providing its members with culturally sensitive support (e.g.
psychosocial, life participation, and communication) that would also promote
individual goals and progress via numerous functional activities for practice and
success. An overview of the challenges and considerations in working with this

population and lessons for dealing with other language groups will be presented.
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Phonological Processing in Successful versus Unsuccessful Foreign
Language Learners: Electrophysiological Correlates of Vowel

Contrast Discrimination

D920 USDNAIINGT LO2IPYS 7957 1T

Aptitude for foreign language learning varies greatly between individuals, and some
people exhibit severe difficulties in learning a foreign language without suffering
from dyslexia or lower 1Q. This difficulty may partly emanate from poor speech
discrimination abilities. The present research examined brain responses to novel
vowel contrasts in an unfamiliar language during passive listening by successful and
unsuccessful second language learners. Analysis of the mismatch negativity (MMN)-
P3a-late discriminative negativity (LDN) complex revealed significant differences
between the groups in the MMN and P3a components latencies, showing longer
latencies for both components in the unsuccessful group. The LDN component was
significantly lower in amplitude in the unsuccessful group both in anterior and
posterior sites. These results suggest that unsuccessful learners may rely on less
efficient neural mechanisms for speech perception at three different stages of

preattentional phonological contrast processing in an unfamiliar language.
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Psychotherapy in English by A Native Speaker of Hebrew — A

Personal Account with some Theoretical Reflections
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This talk describes what happens when psychotherapy is done in a language which is
not the therapists' native language. Language has multiple levels of meaning. There is
a "straight forward" level, and levels that are dependent on wide contexts — cultural
and others. One challenge of the therapist is to be accurate about the straight forward
meaning. The therapist may be inaccurate either in understanding or in conveying
straight forward meaning. Even if messages are delivered and understood accurately
in the straight forward level, often other levels of meaning are lost or delivered

inaccurately.

I would like to discuss two major effects of the awareness of the risk of inaccuracy.
One is its effect on power relations in the therapeutic dyad. It is more difficult for
therapist and client alike to assume that the therapist understands better what is going
on in the therapy session, or in the client's life, and it affects things like the client's
willingness to follow the therapist and the therapist's confidence. The other effect is a
possible tendency to try and use language as "transparently™ as possible as a tool for
activating culturally neutral mechanisms of change (such as changing a maladaptive
belief or interpreting a specific defence mechanism). Such an approach forgoes the
possibility of using language as a medium embedded in wide contexts. The therapist
may avoid using idiomatic language. The therapist may try to avoid communicating in
implicit levels and avoid possible complex messages, that idiomatic language

enables.
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Cross-Language Generalization — Always? Sometimes? Not at all?

Merav Raveh, Hadassah Academic college, Alyn Hospital: Pediatric and Adolescent

Rehabilitation Center Jerusalem

One of the topics in bilingual aphasia research refers to cross-language generalization,
which may occur. In this case study, the aim was to examine whether treatment in L2
(Hebrew) influences the non treated L1 (Arabic). The participant, an Arabic-Hebrew
bilingual is a 16 year old male who was admitted to Alyn Pediatric & Adolescent
Rehabilitation Hospital post penetrating TBI. He was diagnosed with Expressive
Aphasia and was treated in Hebrew (L2) for a year. Arabic (L1) was assessed yet
never treated. The procedure included a naming test "Shemesh", a 5 picture sequence
story (“'shubi™) and a spontaneous speech sample on a topic not related to language or
culture. All tests were administrated 3 months post release, initially in L1 followed by
L2. The administrators were two SLP's who are native speakers in the language of
testing. Results showed an overall recovery in both languages on specific tasks that
were examined. Most of the recovery was found in L2, on the narrative tasks there
was little to no transfer from L2 to L1. This study supports the notion that in treating
bilingual aphasia, cross-language generalization does not always occur. It may depend
on factors such as pre and post CVA / TBI language proficiency, language
dominance, shared linguistic elements between languages, language environment post
CVA / TBI, type of apahsia treatment approach and the effect of spontaneous

recovery.
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Therapy transfer between languages in bilingual patients with aphasia

Aviva Lerman, Hadassah Academic college

The question of therapy transfer between languages in bilingual patients with aphasia is an
important one since SLPs do not always speak all languages of the patient, and their therapy
time is usually limited. In this study the extent that speech therapy in one language impacts
on word retrieval in the non treated language, in bilingual patients with aphasia, was studied.
The participant was a sixty year old late sequential bilingual patient (L1 French — L2
Hebrew), ten months post left CVA, with motor aphasia in both languages. His French was
better than his Hebrew both pre and post CVA. The patient’s word retrieval skills were
tested in Hebrew and in French both before and after semantic therapy in Hebrew. The
results showed a clear increase in word retrieval abilities on those words in which therapy
was conducted. There did not appear to be within-language transfer to other words in
Hebrew, but there may have been cross-language transfer to French. These results lend their
support to those researchers who have found that therapy in a patients’ L2 may improve their
L1 even without within-language transfer, which is encouraging news for SLPs treating

bilingual patients with aphasia in their L2.
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Amount of Input in Bilingual Acquisition: Implications for Clinical Assessment

and Intervention

Elin Thordardottir, McGill University, Montreal, Canada

The language assessment of bilingual children and the accurate identification of language
impairment in this population is notoriously difficult due to the vast heterogeneity of the bilingual
population. The rate of bilingual development is influenced by a multitude of factors. However, the
single strongest of the factors the determine how fast each language is acquired may be the sheer
amount of exposure received in each language. This talk will present research data documenting the
effect of amount of bilingual exposure on the development of each language of bilingual children
with and without language impairment across domains of language knowledge and language
processing. Clinical implications will be discussed, including the application of bilingual norms and
nonword repetition tests to assess bilingual children, and typical assessment profiles of bilingual
children with Primary (Specific) Language Impairment (PLI). The findings also shed important new

light on the underlying nature of PLI and its different surface manifestations across languages.
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Developing Early Triliteracy: The Effect of Metalinquistic Awareness on

Reading Within and Across Three Languages

Ayman Jayusy, Bar-llan University

This study investigated the correlative and predictive relationships of three metalinguistic awareness
skills (phonological awareness, orthographic awareness and morphological awareness) to within-
language and cross-language word reading, pseudo word decoding and reading comprehension in
the three languages of 104 Arabic (L1)-Hebrew (L2)-English (L3) triliterate children in fourth
(mean age= 8.5), sixth (mean age= 10.5) and eighth (mean age= 12.4) grades. Listening
comprehension in each language as well as cognitive processing skills were also measured in order
to control for their roles in reading. First, we tested for differences between languages and grades in
children's performance on all metalinguistic and reading tasks. Second, cross-linguistic transfer in
the three metalinguistic awareness skills was tested. Third, within-language correlations between the
three metalinguistic awareness tasks and all reading measures were investigated in each of the three
languages. Fourth, cross-linguistic correlations of metalinguistic awareness in one language and all
reading skills in the other two languages were also examined. These analyses were conducted with
the intent of gaining insight into universal and language specific factors in reading as well as
modular processing in three possible cross-linguistic pathways. In further exploration of this latter
issue, the concurrent metalinguistic predictors of word reading skills were tested in each language
using hierarchical regression in three different cross-linguistic pathways: L1 to L2/L3, L2 to L1/L3,
and L3 to L2/L1.

The results showed significant grade level differences on all metalinguistic awareness and reading
tasks except on pseudo word reading fluency. All three metalinguistic awareness skills correlated
(transferred) across the three tested directions. As for within-language correlates of reading, all
metalinguistic awareness skills were found to correlate with reading within all three languages.
Phonological awareness was the only skill that correlated with all reading accuracy, fluency and
comprehension measures in all three languages. With respect to cross-linguistic effects, the results
showed that metalinguistic awareness skills (phonological, orthographic, and morphological)
transferred (correlated) tri-directionally (from L1 to L2 and L3, from L2 to L1 and L3, and from L3

to L2 and L1). More importantly, we found that phonological, morphological, and orthographic
15
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awareness skills in any of the three languages tested (L1, L2, or L3) were correlated with at least one
reading measure in the other two languages. The results showed that phonological awareness was
the strongest unique within-language concurrent predictor of word and pseudo word reading
accuracy in Arabic (L1), Hebrew (L2) and English (L3). Within-language effects indicated that,
while word reading accuracy in Arabic (L1) and English (L3) was only predicted by phonological
awareness, word reading accuracy in Hebrew (L2) was uniquely predicted also by orthographic and
morphological awareness skills. Cross-linguistic effects showed that L1 phonological awareness
plays an independent role in L2/L3 word reading accuracy even in a triliterate context involving
languages of unrelated orthographic and morphological structures. The results from the regression
analyses showed that the Arabic (L1)-Hebrew (L2) language pathway was the only pathway to yield
the most extensive concurrent predictability where all three metalinguistic awareness skills in Arabic
(L1) uniquely predicted Hebrew (L2) word reading measures. Namely, phonological, orthographic,
and morphological awareness in Arabic (L1) explained unique and independent variance in Hebrew
(L2) word reading measures. The regression results showed that reading comprehension in Arabic
(L1) was uniquely predicted by phonological awareness (a domain-specific skill) after controlling
for cognitive skills and listening comprehension (domain-general skills) which explained the largest
portion of variance in reading comprehension in Arabic (L1). However, the results showed that
reading comprehension in Hebrew (L2) and English (L3) was only predicted by the cognitive
measures and listening comprehension (domain-general skills) with no other skills contributing any
additional unique variance. Thus, reading comprehension is processed similarly across different
languages while word reading is rather language-specific since it is processed differently relating to
the orthographic and structural features as well as the linguistic status (L1/L2/L3) of the language
concerned. The study provides novel theoretical insights and practical educational implications into

early simultaneous teaching of reading in three languages.

Unpublished Phd. Dissertation (Under Review)
By Ayman Jayusy and under the supervision of Prof. Saiegh-Haddad
Linguistics, Bar-Ilan University

The lecture will be held in English NYHAIRT TOWS NN NN
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Emergent Biliteracy Skills in Hebrew/English-Speaking Dual Language

Preschoolers
1, 2&3

Tami Mor* 243 and Isabelle Barriere?®®

'Bar Ilan University
“Brooklyn College, CUNY
*Yeled v’ Yalda Research Institute

This study investigates emergent literacy in bilingual preschoolers in the US who are being taught

both Hebrew and English oral and written forms.

Twelve preschoolers were administered tasks that tap various sub-skills including invented spelling,
letter naming, print recognition, direction of book opening, distinguishing alphabets, and
phonological processing. Questionnaires were administered to parents and teachers to collect

information on the educational, linguistic and demographic context.

The results demonstrate that these bilingual preschoolers who are dominant in Hebrew, their Home
Language, distinguish between the two alphabets in the early stages of emergent literacy but their
learning of the direction of writing seems to reflect teaching methods. The significant correlations
between English and Hebrew letter naming provide evidence of transfer. Probably due to the
orthographic transparency of (vowelized) Hebrew compared to the opaque characteristics of English
orthography and/or to the distinct patterns of letter names, most children’s performance on letter
naming is better in Hebrew than in English. The performance of this bilingual population on English
phonological processing normed tasks is comparable to that of monolinguals, indicating that
emergent literacy skills do not take longer to master for biliterate children.

The implications of these results for educators and clinicians will be discussed.
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Phonological Awareness in a Bilinqual Language Impaired Child

Rima Abu Ktish, Hadassah Academic College

Phonological awareness refers to children’s ability to reflect, process, conceptualize and manipulate
the sub-lexical segments of spoken language such as syllables, onset and rhyme, and
phonemes (Bradley & Bryant, 1983; Vellutino & Scanlon, 1987). This study was designed to test
and compare phonemic awareness in two languages Arabic - Hebrew using first syllable deletion in
a language impaired (SLI) bilingual child. The participant (age 4:09) is a sequential Arabic -Hebrew
speaker with bilingual SLI. In order to assess his phonological awareness, a syllable deletion task
was applied, two sets of words (Arabic and Hebrew) which included 10 two syllabic words in
CVCVC structure. Each set of words consisted of five words: a set in which the second syllable had
a meaning and a set in which the second syllable was a pseudo word (half of which were
stressed).The results showed no difference in the subject's abilities in phonological awareness in
both languages (Arabic - Hebrew).The subject showed difficulty in the first syllable deletion task in
both languages, but succeeded when the remainder was a real word and not a pseudo word in both
languages. Stressed syllable had no effect on the ability to omit the first syllable word. We can
conclude that children with bilingual SLI may have difficulty in syllable omission tasks. The results
may be due to individual differences in phonological skills between children.
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Bilingualism among children with cochlear implant

Saeed Khalaily, Hadassah Academic College

Teaching spoken language to a profoundly deaf child with a cochlear implant is further complicated
when the child's parents speak more than one language. This study was designed to explore 1) if
exposure to a second language impacts the ability of children with cochlear implants to develop
spoken language skills in their first language; 2) If children with cochlear implants can develop
spoken language skills in two languages.

Methods: 4 children with a profound hearing-impairment, age 6 - 8;6 years were tested. All children
received unilateral cochlear implants before the age of 3 years, and showed no abnormal cochlear
anatomy or abnormal cognitive function. Two children resided in monolingual homes and two
children resided in bilingual homes exposed to Arabic (the dominant language) and English (the
second language). The subjects' language skills were evaluated using the same standard speech

perception, receptive and expressive language measures for both languages.

Results: The results show that all the children have a language delay as compared to normal children
development. The delay in Arabic was similar for all the subjects in all the skills tested. The delay in

English was more significant than the one in Arabic.

Conclusions: The observation that the two bilingual children had the same language skills as the
monolingual children may suggest that learning a second language does not impair first-language
skills in children with cochlear implants. In addition it looks that cochlear implants can make oral

proficiency in more than one language possible for pre-lingual deaf children.
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Facilitative Effect for Bilingualism

Hadeel Abdel Rahman, Hadassah Academic College

Language exposure can have an influence on the languages one knows. For example, sensitivity to
the case module in one language was found to trigger sensitivity in another language (Roeper,
2012). One of the structures which were reported to be difficult among children with SL1 is the tense
morphemes (Paradis, 2003). Thus, the aim of this study is to test if bilingualism has a facilitative
effect on SLI children learning a second language, particularly on the production of morphosyntactic

structures.

The participants were two children with SLI: one sequential bilingual (Arabic- English) boy aged
6:6, enrolled in an English speaking kindergarten since the age of 2:6), and one monolingual Arabic
speaking girl aged 6:2. The children performed a sentence imitation task and a narrative task (the
bilingual child in both of his languages). The children’s morphological productions were analyzed
quantitatively and qualitatively. The monolingual girl had a high percentage of errors in both tasks?.
Both children had high rates of prepositional errors in Arabic, and the bilingual boy had higher rates
of verbal errors in English.

The findings of this study revealed that cross-linguistic differences in morphosyntactic
manifestations were similar in both the bilingual and the monolingual SLI children. These findings
are consistent with those reported by Paradis (2003). Moreover, and as shown in the literature, tense

morphemes were particularly vulnerable among both children with SLI in the study. Bilingualism
may have a facilitative effect and an instructive value for children with SLI.
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